EDU406 - Critical Thinking and reflective Practice

134, Theories, Knowledge and Practice: The Moral-Ethical Dimension in RP

e Summary: Reflective Practice (RP) involves considering moral and ethical issues, such as fairness, respect,
and integrity. Practitioners must navigate these dimensions to ensure their actions align with professional and
ethical standards.

135. Theories, Knowledge and Practice: Teacher Knowledge and Enquiry

o Summary: Teacher knowledge encompasses both theoretical and practical aspects of teaching. Enquiry
involves systematically investigating teaching practices to improve understanding and effectiveness. This
process helps educators adapt and refine their approaches based on evidence.

136. Theories, Knowledge and Practice: Communities of Practice (Part 1)

e Summary: Communities of Practice are groups of individuals who share a common interest or profession and
engage in collective learning. They facilitate knowledge sharing and collaborative problem-solving through
regular interaction and mutual support.

137. Theories, Knowledge and Practice: Communities of Practice (Part 2)

o Summary: Further explores how Communities of Practice develop over time, focusing on their dynamics,
roles of participants, and the benefits of shared experiences and learning. These communities help in
professional development by creating a supportive learning environment.



138. Theories, Knowledge and Practice: Practice Episodes

e Summary: Practice episodes refer to specific moments in teaching where reflection can provide insights.
Analyzing these episodes helps educators understand their practices, identify strengths and weaknesses, and
improve their teaching strategies.

139. Reflecting and Connecting with Life-long Learning: Teacher as Lifelong Learners (Part 1)

e Summary: Emphasizes the importance of continuous learning for teachers. Lifelong learning involves
ongoing professional development to stay current with educational trends and improve teaching practices.

140. Reflecting and Connecting with Life-long Learning: Teacher as Lifelong Learners (Part 2)

«  Summary: Continues the discussion on lifelong learning for teachers, focusing on strategies for integrating new.
knowledge into practice, maintaining professional growth, and adapting to changes in the education field.

141. Reflecting and Connecting with Life-long Learning: Competency Framework for Lifelong
Learning

e Summary: Outlines a framework that defines the competencies necessary for lifelong learning. It includes
skills such as self-regulation, critical thinking, and adaptability, which are essential for ongoing
professional development.

142. Reflecting and Connecting with Life-long Learning: Work-based Learning (Part 1)

o Summary: Introduces work-based learning as a method where teachers gain knowledge and skills through
their everyday work experiences. This approach allows for practical application of new ideas and continuous
improvement in the work environment.



143. Reflecting and Connecting with Life-long Learning: Work-based Learning (Part 2)

o Summary: Further examines work-based learning, focusing on how it supports professional development by
integrating learning with real-world practice and reflecting on the outcomes to enhance teaching practices.

144, Reflecting and Connecting with Life-long Learning: Work-based Learning (Part 3)

« Summary: Concludes the discussion on work-based learning, highlighting strategies for effective
implementation and how to leverage this type of learning for continuous improvement and professional growth.

145. RP and the Socratic Method

«  Summary: Connects Reflective Practice with the Socratic Method, which uses questioning to stimulate
critical thinking and dialogue. This method encourages deeper reflection and exploration of underlying
assumptions in practice.

146. RP and the Socratic Method: The 4 Steps of the Socratic Method

o Summary: Outlines the four steps of the Socratic Method: asking questions, probing assumptions,
reasoning through arguments, and evaluating responses. These steps are used to facilitate critical thinking
and reflective discussions.

147. RP and the Socratic Method: Questions for Each Steps in the Socratic Method (Part 1)

e Summary: Provides examples of questions to use in each step of the Socratic Method to guide reflective
practice. These questions help in examining assumptions and evaluating responses to enhance
understanding.



148. RP and the Socratic Method: Questions for Each Steps in the Socratic Method (Part 2)

e Summary: Continues with additional questions for each step of the Socratic Method, aimed at
deepening the reflective process and promoting thorough examination of practices and ideas.

149. RP and the Socratic Method: Questions for Each Steps in the Socratic Method (Part 3)

« Summary: Completes the series of questions for each Socratic step, focusing on specific examples and
applications in reflective practice to support critical thinking and problem-solving.

150. RP and the Socratic Method: Socratic Questioning and Critical Thinking
o Summary: Explores how Socratic questioning fosters critical thinking in Reflective Practice. It emphasizes

the role of questioning in challenging assumptions, exploring different perspectives, and enhancing
reflective insights.

151. The Practice of Reflection: How to be Reflective
o Summary: To be reflective, individuals should engage in regular self- assessment, analyze experiences

critically, and apply insights to improve practice. Techniques include journaling, seeking feedback, and asking
probing questions about one's actions and decisions.

152. The Practice of Reflection: Who Can We Reflect With?

o Summary: Reflection can be conducted with colleagues, mentors, supervisors, or in peer groups.
Collaborative reflection provides diverse perspectives and constructive feedback, enhancing the depth of
self- assessment.

153. The Practice of Reflection: Bloom and Professional Careers



« Summary: Bloom's Taxonomy can guide reflection by helping individuals categorize and analyze their
learning and professional growth. It encourages reflection on various cognitive levels from basic
understanding to complex evaluation and synthesis.

154, The Practice of Reflection: The Professional Development Plan (PDP)
e Summary: A Professional Development Plan (PDP) is a structured framework for setting career goals,

identifying learning needs, and planning actions to achieve professional growth. It helps individuals align
their development with their career aspirations.

155. The Practice of Reflection: Why Be a Reflective Practitioner?
e Summary: Being a reflective practitioner enhances teaching effectiveness, fosters continuous

professional growth, and improves problem-solving skills. It encourages self-awareness and
adaptability, leading to better educational outcomes.

156. The Practice of Reflection: Ghayle’s Process of Development
e Summary: Ghayle’s Process of Development outlines stages of reflective practice involving self-observation,

critical analysis, and action planning. This process helps practitioners systematically improve their practice
based on reflective insights.

157. Reflection on Professional Roles: The Nature and Purpose of Professionalism (Part 1)
o Summary: Examines the concept of professionalism; including its definitions and core attributes such as

competence, ethical behavior, and commitment. Understanding these aspects helps in defining one’s role and
responsibilities in a professional setting.

158. Reflection on Professional Roles: The Nature and Purpose of Professionalism (Part 2)



«  Summary: Continues the exploration of professionalism, focusing on its importance in maintaining
standards and fostering trust in professional relationships. It highlights how professionalism impacts career
development and organizational success.

159. Reflection on Professional Roles: Reflecting on Notions of Professionalism

e Summary: Encourages individuals to reflect on their personal understanding and practice of professionalism.
This includes evaluating how one's actions align with professional standards and identifying areas for
iImprovement.

160. Reflection on Professional Roles: The Reflective Practitioner- Professional Relations with
Pupils

o Summary: Focuses on how reflective practice can enhance relationships with pupils by promoting empathy,
gffective communication, and understanding. It highlights the impact of reflective approaches on student-
teacher interactions.

161. Reflection on Professional Roles: The Reflective Practitioner- Professional Relations with
Colleagues

e Summary: Explores how reflection influences professional relationships with colleagues. It emphasizes
collaboration, conflict resolution, and support, contributing to a positive and productive work environment.

162. Reflection on Professional Roles: The Nature and Purpose of Professionalism: Reflecting on
Your Contribution to the School

e Summary: Encourages reflection on how one's professionalism contributes to the school environment.

It involves assessing personal impact, aligning with school values, and identifying ways to enhance
contributions to the school's goals.

163. The Impact of Organizational Dynamics: What are Teams



e Summary: Teams are groups of individuals who work together to achieve common goals. They leverage
diverse skills and perspectives to enhance performance and productivity within an organization.

164. The Impact of Organizational Dynamics: RP and the Stages of Team Development

o Summary: Reflective Practice (RP) can be applied to understanding and managing the stages of team
development: forming, storming, norming, performing, and adjourning. Reflection helps teams navigate these
stages effectively.

165. The Impact of Organizational Dynamics: Team Cohesiveness and Performance and the Reflective
Practitioner

«  Summary: Team cohesiveness improves performance by fostering collaboration and trust. Reflective

practitioners can enhance cohesiveness by evaluating team dynamics and addressing issues that impact team
effectiveness.

166. The Impact of Organizational Dynamics: Task Interdependence
o Summary: Task interdependence refers to the extent to which team members rely on each other to complete

tasks. High interdependence requires effective communication and coordination to achieve team goals
successfully.

167. The Impact of Organizational Dynamics: Behavior in Organizations
e Summary: Examines how individual and group behaviors impact organizational dynamics. Understanding

these behaviors helps in managing teams, improving productivity, and addressing organizational
challenges.

168. The Impact of Organizational Dynamics: Reflecting on Motivation



e Summary: Reflecting on motivation involves analyzing factors that drive individuals to perform well in an
organization. It includes assessing intrinsic and extrinsic motivators and their impact on productivity and job
satisfaction.

169. Models and Mentors: Peer Mentoring

o Summary: Peer mentoring involves colleagues at similar levels supporting each other’s professional
development. It promotes knowledge sharing, mutual support, and collaborative problem-solving.

170. Models and Mentors: Mentoring Skills (Part 1)

o Summary: Focuses on essential mentoring skills such as active listening, providing constructive feedback, and
offering guidance. These skills are crucial for effective mentoring relationships and professional growth.

171. Models and Mentors: Mentoring Skills (Part 2)
e Summary: Continues exploring mentoring skills, emphasizing techniques for fostering mentee development,

setting goals, and building trust. Effective mentoring requires a combination of interpersonal and professional
skills.

172. Models and Mentors: The Skills of Dialogue
o  Summary: Highlights the importance of dialogue in mentoring, including skills like open-ended

questioning, reflective listening, and constructive feedback. Effective dialogue supports meaningful
exchanges and professional growth.

173. Models and Mentors: Situated Learning

o Summary: Situated learning refers to learning that occurs in the context where it is applied. It emphasizes
the importance of real-world experiences and practical application in the learning process.



174, Models and Mentors: Social Learning Theory: Elements of Social Cognitive Theory
e Summary: Social Learning Theory, particularly Social Cognitive Theory, involves learning through

observation, imitation, and modeling. Key elements include attention, retention, reproduction, and
motivation.

175. The Dialogue Process in RP: Dialogue as a Self-Assessment Tool
e Summary: Utilizes dialogue as a method for self-assessment, allowing individuals to reflect on their practices

and receive feedback. This process helps in identifying strengths, areas for improvement, and setting
development goals.

176. Reminder: Dialogue as a Self-Assessment Tool

o Summary: Reiterates the use of dialogue in self-assessment, emphasizing its effectiveness in facilitating
reflection, gaining insights, and enhancing professional practice.

177. The Dialogue Process in RP: Asynchronous Discussion - The Theory

o Summary: Explains the theory behind asynchronous discussions, where participants engage in reflective
dialogue at different times. This approach allows for thoughtful responses and deeper reflection.

178. The Dialogue Process in RP: Asynchronous Discussion - The Practice

e Summary: Discusses practical implementation of asynchronous discussions, including strategies for
managing time, ensuring engagement, and fostering meaningful exchanges in reflective practice.

179. The Dialogue Process in RP: Dialogue Diaries

o Summary: Uses dialogue diaries as a reflective tool where individuals document and analyze their
thoughts, interactions, and learning



experiences. This helps track development and identify patterns in reflective practice.

180. The Dialogue Process in RP: The Academic Portfolio
e Summary: The academic portfolio is a collection of work that showcases reflective practice, achievements,

and professional growth. It includes documentation of experiences, reflections, and evaluations to support
continuous development.

181. Collaborative Observation and Feedback: Teacher Collaborating

o Summary: Focuses on collaborative observation where teachers work together to observe and provide feedback
on each other's practices. This approach fosters professional growth through shared insights and support.

182. Collaborative Observation and Feedback: Peer Observation (Part 1)

e Summary: Introduces peer observation, where teachers observe each other’s teaching to provide constructive
feedback and share best practices. It enhances learning through collaboration and mutual support.

183. Collaborative Observation and Feedback: Peer Observation (Part 2)

e Summary: Continues the discussion on peer observation, focusing on methodologies, benefits, and challenges.
Effective peer observation requires clear goals, open communication, and a supportive environment.

184, Collaborative Observation and Feedback: Peer Observation (Part 3)

e Summary: Completes the series on peer observation, addressing strategies for integrating feedback into
practice, maintaining professionalism, and leveraging observations for professional growth.

185. Collaborative Observation and Feedback: What is Lesson Study

e Summary: Lesson study is a collaborative approach where teachers plan, observe, and analyze lessons
together. It focuses on refining teaching



practices and improving student learning through collective inquiry and feedback.

186. Collaborative Observation and Feedback: How do RPs Share Learning from Lesson Study

o Summary: Reflective practitioners share insights from lesson study by discussing observations, analyzing
outcomes, and applying findings to improve teaching practices. This collaborative learning process enhances
professional development.

187. Collaborative Observation and Feedback: Group and Peer Supervision

e Summary: Group and peer supervision involves collaborative discussions among colleagues to provide
feedback, support, and professional development. This process helps in addressing challenges and sharing
best practices.

188. Collaborative Observation and Feedback: Supervision: What Is It?

o Summary: Supervision is a structured process where individuals receive guidance, feedback, and support
from a more experienced colleague or supervisor. It aims to enhance professional skills and address areas of
development.

189. Collaborative Observation and Feedback: A Question-Based Approach to Supervision:
The 7C’s

o Summary: The 7C’s in a question-based approach to supervision include: Clarity, Comprehension,
Consistency, Consciousness, Commitment, Critical Thinking, and Collaboration. These elements guide
effective questioning in supervision, promoting clarity and depth in feedback and development.

190. Collaborative Observation and Feedback: Differentiated Supervision: The Premises



o Summary: Differentiated supervision tailors feedback and support to individual needs and contexts.
Premises include recognizing diverse strengths, setting personalized goals, and adapting supervisory
approaches to enhance professional growth for different practitioners.

191. Collaborative Observation and Feedback: Challenges of Inter- Professional Working for Reflective
Practice: Drivers of Inter-Professional Learning

o Summary: Drivers of inter-professional learning include shared goals, diverse perspectives, and collaborative
problem-solving. These elements facilitate effective learning and reflection across different professional
disciplines, enhancing collective expertise and practice.

192. Collaborative Observation and Feedback: Challenges of Inter- Professional Working for
Reflective Practice: Principles of Inter- Professional Learning (IPL)

o Summary: Principles of Inter-Professional Learning (IPL) include mutual respect, shared goals,
collaborative practice, reflective dialogue, and reciprocal learning. These principles guide effective inter-
professional interactions and reflective practices.

193. Challenges of Inter-Professional Working for Reflective Practice: Effective Inter-Professional
Team-Working

o Summary: Effective inter-professional team-working involves clear communication, role clarification,

shared objectives, and mutual respect. Overcoming challenges requires fostering trust, addressing conflicts,
and leveraging diverse expertise for collective problem-solving.

194. Collaborative Observation and Feedback: Communities of Practice and IPL (Part 1)

e Summary: Explores how Communities of Practice (CoP) facilitate Inter- Professional Learning (IPL) by
providing a shared space for professionals



to collaborate, reflect, and develop their practices collectively. CoP enhances mutual learning and application
of best practices.

195. Collaborative Observation and Feedback: Communities of Practice and IPL (Part 2)
o Summary: Continues the discussion on CoP and IPL, focusing on the dynamics of participation, knowledge

sharing, and support within CoP. Highlights how CoP structures and processes contribute to effective IPL
and professional development.

196. Collaborative Observation and Feedback: The Role of the Reflective Practitioner in IPL
e Summary: Reflective practitioners play a crucial role in IPL by engaging in self-assessment, sharing insights,

and contributing to collective learning. Their reflective practices enhance the effectiveness of inter-professional
collaborations and learning.

197. What is Grounded Theory?
o Summary: Grounded Theory is a qualitative research methodology that generates theories through systematic

data collection and analysis. It involves inductive reasoning, where theories emerge from data rather than being
imposed prior to research.

198. Grounded Theory: Stages in Developing a Grounded Theory (GT) 1
« Summary: Initial stages include data collection, open coding (identifying and labeling concepts), and

constant comparison (comparing data, codes, and categories to refine concepts). This phase sets the
foundation for theory development.

199. Grounded Theory: Stages in Developing a Grounded Theory (GT) 2

« Summary: Advanced stages involve axial coding (linking categories and identifying relationships), selective
coding (developing a core category



and integrating other categories around it), and theoretical sampling
(gathering additional data to refine the theory).

200. Grounded Theory
o Summary: Grounded Theory involves an iterative process of data collection, coding, and theory

development. It focuses on generating theories that are grounded in empirical data, with ongoing
refinement based on continuous analysis and comparison.

201. Types of Grounded Theory Design

o Summary: Grounded Theory designs include Straussian, Glaserian, and Constructivist approaches. Each
design differs in methodology, focus on data collection and analysis, and theoretical development processes.

202. Types of Grounded Theory Design: Criteria for Evaluating Grounded Theory

e Summary: Criteria for evaluating Grounded Theory include credibility (trustworthiness), originality
(novel insights), relevance (applicability), and theoretical saturation (comprehensive coverage of
concepts).

203. Building Theory from and For Practice: Framework for Organizing Teachers’ Learning and
Knowledge: Building Practice

e Summary: This framework organizes teacher learning and knowledge by focusing on practical experience,

reflection, and theoretical integration. It aims to connect theory with practice, fostering continuous
professional growth.

204. Building Theory from and For Practice: A Process for Personal Theory Building (Part 1)

o Summary: The process involves identifying personal practice issues, gathering and analyzing evidence,
and developing initial theoretical



frameworks. It emphasizes iterative reflection and theory refinement based on practice.

205. Building Theory from and For Practice: A Process for Personal Theory Building (Part 2)
e Summary: This part continues with testing and refining theories through practice, seeking feedback,

and integrating new insights. It focuses on evolving personal theories to better inform and enhance
practice.

206. Building Theory from and For Practice: Using Evidence 1

« Summary: Emphasizes collecting relevant data from practice, analyzing evidence, and linking findings to
theoretical frameworks. It involves systematic evidence gathering to inform theory-building.

207. Building Theory from and For Practice: Using Evidence 2

« Summary: Continues with interpreting evidence, validating theories through practice, and adjusting
frameworks based on empirical data. Focuses on ensuring that theory is grounded in real-world evidence.

208. Building Theory from and For Practice: Teacher’s Knowledge Management

« Summary: Involves organizing, sharing, and applying teachers’ knowledge. Effective knowledge
management supports the development of practical theories and enhances teaching practices through
systematic knowledge handling.

209. Action Research: Three Particular Characteristics of Action Research

« Summary: Action Research is characterized by participatory nature, iterative cycles of planning,
action, and reflection, and focus on practical problem-solving. It involves collaboration and
continuous improvement.



210. Action Research: The Reflective Practitioner Engaging in Action Research
o Summary: Reflective practitioners engage in Action Research by identifying problems, implementing

changes, and reflecting on outcoes. They use the process to enhance their practices and address specific
ISSues.

211. Reason to do Action Research
e Summary: Reasons include improving practice, addressing specific challenges, enhancing professional

development, and contributing to broader educational knowledge. It aims to create practical solutions
and foster ongoing improvement.

212. The Nature of Action Research

« Summary: Action Research is practical, participatory, and context- specific. It focuses on solving
real-world problems through a cyclic process of planning, action, observation, and reflection.

213. Action Research for Continuous Improvement
o Summary: Action Research supports continuous improvement by identifying areas for change,

implementing interventions, and evaluating results. It fosters ongoing refinement and adaptation
of practices.

214. Action Research: Gathering Data

« Summary: Involves collecting qualitative and quantitative data through observations, surveys, interviews,
and other methods. Data gathering is critical for informed analysis and theory development in Action Research.

215. Appreciative Inquiry: An Introduction



o Summary: Appreciative Inquiry is a strength-based approach that focuses on identifying and building on
strengths, rather than fixing problems. It seeks to inspire positive change by exploring what works well.

216. Appreciative Inquiry: An Introduction

o Summary: Reiterates the focus on positive potential and constructive change through Appreciative
Inquiry. Emphasizes collaborative exploration of successes and envisioning future improvements.

217. Appreciative Inquiry: 5 Principles of Al
o Summary: The 5 principles are Constructionist (reality is socially constructed), Simultaneity (questions

shape the inquiry), Poetic (organizations are stories), Anticipatory (future images guide action), and Positive
(positive questions lead to positive change).

218. Appreciative Inquiry: From Al to Transformative Inquiry (Part 1)
o Summary: This transition involves moving from identifying strengths to transforming the organization

based on these strengths. It includes designing interventions and implementing change inspired by
Appreciative Inquiry.

219. Appreciative Inquiry: From Al to Transformative Inquiry (Part 2)

o Summary: Continues with monitoring progress, assessing impact, and sustaining change. It focuses on
integrating Appreciative Inquiry principles into broader transformative practices.

220. Appreciative Inquiry: The 5-1 Approach

o Summary: The 5-1 Approach includes Inquire (discovering best practices), Imaging (envisioning future
possibilities), Innovate (designing new strategies), Implement (putting plans into action), and Inspire
(sustaining change and motivating stakeholders).



221. Extension to Dewey’s Work: Reflection as Rationality
o Summary: Dewey’s work is extended to view reflection as a form of rationality. It involves using

reflective thinking to enhance decision- making and problem-solving in educational and professional
contexts.

222. Dewey and Reflective Thinking (Part 1)
o Summary: Dewey emphasizes reflective thinking as an active, continuous process invelving

questioning assumptions, analyzing experiences, and seeking solutions. It is crucial for effective
learning and problem-solving.

223. Dewey and Reflective Thinking (Part 2)
o Summary: Further explores Dewey’s concept of reflective thinking, focusing on its role in educational

practice and professional development. It highlights the importance of critical reflection for deeper
understanding and improvement.

224, Dewey: Routine Action and Reflective Action

o Summary: Differentiates between routine action (automatic, habitual behaviors) and reflective action
(thoughtful, deliberate decision-making). Dewey advocates for reflective action to enhance learning and
professional practice.

225. Dewey: Phases of Reflective Thought

o Summary: Dewey identifies phases of reflective thought as problem identification, gathering
information, developing and testing hypotheses, and making decisions. These phases guide systematic
and critical reflection.

226. Dewey: Experience, Reflection and Learning



«  Summary: Dewey links experience with reflection and learning. He argues that reflective thinking on
experiences leads to deeper understanding and meaningful learning, which improves practice and
knowledge.

22'(. Extension to Boud’s Representation

o Summary: Extends Boud’s model of reflection by incorporating additional insights or frameworks. This
extension aims to enhance the understanding and application of reflective practice in various contexts.

228. Extension to Boud’s Representation: Understanding the Three Stages of Boud’s Model
o Summary: Boud’s model includes Returning to Experience (reviewing experiences), Attending to Feelings

(emotional responses), and Re- evaluating Experience (analysing and learning). This extension explores
these stages in more depth.

229. Extension to Boud’s Representation-lssues

o Summary: Addresses issues such as subjectivity, inconsistent application, and challenges in effectively
engaging in reflection within Boud’s model. It provides solutions to enhance the model’s effectiveness.

230. Extension to Boud’s Representation-Naming Barriers to Reflection (Part 1)
o Summary: Identifies barriers to effective reflection such as time constraints, lack of support, inadequate

skills, and organizational culture. Strategies to overcome these barriers are discussed to improve reflective
practices.

231. Extension to Boud’s Representation-Naming Barriers to Reflection (Part 2)



« Summary: Continues identifying barriers to effective reflection, such as resistance to change, lack of
feedback, and inadequate reflection tools. It suggests strategies to overcome these barriers for improved
reflective practice.

232. Overcoming Barriers to Reflection: Overcoming Barriers by Oneself
o Summary: Discusses personal strategies for overcoming reflection barriers, including developing self-

awareness, setting aside dedicated time, and using reflection prompts. Emphasizes the importance of self-
motivation and self-discipline.

233. Extension to Gibb’s Model: Revisiting the Six Phases of Reflection Using Gibb’s Model

o Summary: Reviews the Six phases of Gibb’s reflective cycle: Description, Feelings, Evaluation, Analysis,
Conclusion, and Action Plan. Focuses on enhancing understanding and application of each phase.

234. Extension to Gibb’s Model: Describing the Phases of Reflection Using Gibb’s Model (Part 1)

e Summary: Detailed description of the first three phases of Gibb’s model: Description (what happened),
Feelings (emotional response), and Evaluation (positive and negative aspects).

235. Extension to Gibb’s Model: Describing the Phases of Reflection Using Gibb’s Model (Part 2)
o Summary: Continues with the final three phases of Gibb’s model: Analysis (understanding why things

happened), Conclusion (learning from the experience), and Action Plan (strategies for future
improvement).

230. Extension to Gibb’s Model: Action Plan



«  Summary: Focuses on creating an action plan based on insights gained from reflection. Emphasizes setting
specific, achievable goals for iImprovement and implementing changes.

237. Extension to Gibb’s Model: Using Gibb’s Reflective Cycle for Deeper Reflection

e Summary: Explores ways to use Gibb’s cycle for deeper reflection by incorporating critical questioning,
examining underlying assumptions, and linking experiences to broader theories.

238. Trans-disciplinary Skills in Gibbs’ Model

o Summary: Examines how trans-disciplinary skills such as collaboration, communication, and problem-
solving can be integrated into Gibb’s model to enhance reflective practice across different fields.

239. Extension to John’s Model of Structured Reflection: Describing the Stages of Structured Reflection
(Part1)

e Summary: Describes the first stages of John’s model: Description of the experience, Analysis of the
experience, and Identification of learning points.

240. Extension to John’s Model of Structured Reflection: Reflecting on Cue Questions (Part 1)

o Summary: Focuses on the use of cue questions to guide reflection. Discusses questions that help
explore experiences and clarify understanding of professional situations.

241. Extension to John’s Model of Structured Reflection: Using John’s Model (Part 1)

o Summary: Practical application of John’s model, including steps to follow for effective reflection and
strategies for integrating the model into routine practice.



242. Using John’s Model Looking in- Thoughts and Emotions (Part 1)

»  Summary: Focuses on examining thoughts and emotions related to experiences, as guided by John’s
model. Highlights how understanding personal responses can enhance reflective practice.

24.3. Using John’s Model: Considering the Cue (Part 1)

o Summary: Discusses how to consider cues in reflection, such as specific events or triggers that prompt
reflective thinking. Aims to refine the reflection process by identifying relevant cues.

244, Using John’s Model: Writing Reflexively and Writing Reflectively (Part 1)

o Summary: Explores writing reflexively (personal insights) and reflectively (analyzing and
evaluating experiences). Emphasizes techniques for effective reflective writing.

245, Extension to John’s Model of Structured Reflection: Describing the Stages of Structured Reflection
(Part2)

e Summary: Continues describing the later stages of John’s model: Development of action plans,
Implementing changes, and Evaluating effectiveness.

246. Extension to John’s Model of Structured Reflection: Reflecting on Cue Questions (Part 2)

«  Summary: Continues with additional cue questions to further explore experiences and deepen
understanding. Provides further examples and applications for effective reflection.

247. Extension to John’s Model of Structured Reflection: Using John’s Model (Part 2)



o Summary: Further practical application of John’s model, including integrating feedback, adapting
strategies, and continuing reflection for ongoing improvement.

248. Using John’s Model Looking in- Thoughts and Emotions (Part 2)

« Summary: Continues examining thoughts and emotions related to experiences. Discusses how to
further explore these aspects for a comprehensive understanding of personal responses.

249. Using John’s Model: Considering the Cue (Part 2)

e Summary: Further explores the use of cues in reflection. Provides additional methods and examples for
identifying and interpreting cues to enhance the reflection process.

250. Using John’s Model: Writing Reflexively and Writing Reflectively (Part 2)

e Summary: Continues the discussion on reflective writing. Offers advanced technigues and
examples for effectively capturing and analyzing reflections through writing.

251. Taking Reflective Practice Forward: Introduction

e Summary: Introduces the concept of advancing reflective practice by focusing on new strategies,
emerging trends, and future directions in reflective practice.

252. Taking Reflective Practice Forward: Professional Practice

« Summary: Explores how to integrate reflective practice into professional routines and enhance
its effectiveness in various professional settings.

253. Taking Reflective Practice Forward: A Clean Approach to Reflective Practitioner



e Summary: Discusses the Clean Approach to reflection, focusing on neutrality, open questioning, and
facilitating self-discovery without imposing external judgments.

254. Taking Reflective Practice Forward: Comparing Models

o Summary: Compares different reflective practice models to identify strengths and weaknesses, and
to determine best practices for different contexts.

255. Taking Reflective Practice Forward: Self-Directed Learning - What is it?
o Summary: Defines self-directed learning as a process where individuals take initiative in their

own learning, setting goals, and evaluating their progress. It is crucial for ongoing personal and
professional development.

256. Taking Reflective Practice Forward: Self-Directed Learning 2

e Summary: Further explores strategies and tools for self-directed learning, including goal-setting,
self-assessment, and resource utilization.

2517 Higher Order Thinking for a Unified Curriculum, Instruction and Learning: Three
Dimensions of Critical Thinking

o Summary: Identifies the three dimensions of critical thinking: Cognitive, Metacognitive, and Affective.
These dimensions contribute to a unified approach to curriculum, instruction, and learning.

258. Higher Order Thinking for a Unified Curriculum, Instruction and Learning: Conceptualizing
Higher Order Thinking

« Summary: Conceptualizes higher-order thinking as including analysis, evaluation, and creation. It
emphasizes the need for these skills to be integrated into curriculum and instruction.



259. Higher Order Thinking for a Unified Curriculum, Instruction and Learning: Reflective Practice
and Higher-order Thinking

e Summary: Examines how reflective practice supports the development of higher-order thinking skills by
encouraging deep analysis, critical evaluation, and creative problem-solving.

260. Higher Order Thinking for a Unified Curriculum, Instruction and Learning: Assumptions of
Teaching

o Summary: Discusses underlying assumptions in teaching that support higher-order thinking, such as the
belief that critical thinking can be developed through structured instruction and practice.

261. Higher Order Thinking for a Unified Curriculum, Instruction and Learning: 21st Teaching
Assumptions

« Summary: Highlights 21st-century teaching assumptions that prioritize skills for critical thinking,
collaboration, and problem-solving. Emphasizes adapting teaching methods to meet modern educational
needs.

262. Higher Order Thinking for a Unified Curriculum, Instruction and Learning: The Paradigm
Shift

o Summary: Discusses the paradigm shift in education towards integrating higher-order thinking
into all aspects of teaching and learning. It includes moving from rote learning to critical, creative
thinking.

263. The Future of Reflective Practice: An Introduction

o Summary: Introduces emerging trends and future directions in reflective practice. Highlights the evolving
nature of reflective practices in response to changing educational contexts.



264. The Future of Reflective Practice: Perspective of RP in the New Professional Environment

e Summary: Examines how reflective practice is adapting to the new professional environment, including
remote work, digital tools, and interdisciplinary collaboration.

260. Reflective Practice Will Evolve Continually: Traditional Teaching Skills

o Summary: Discusses how traditional teaching skills such as classroom management, lesson planning,
and assessment will continue to evolve. Emphasizes integrating these skills with new reflective practices to
adapt to changes in education.

26'7. Reflective Practice Will Evolve Continually: New Teaching Skills

o Summary: Explores the emergence of new teaching skills required for contemporary education, including
digital literacy, data-driven instruction, and adaptive learning technologies. Highlights how reflective
practice must adapt to incorporate these new skills.

268. Reflective Practice Will Evolve Continually: Better Teaching

« Summary: Examines how reflective practice contributes to better teaching by fostering continuous
improvement, Emphasizes that evolving practices and integrating both traditional and new teaching skills can
enhance overall teaching effectiveness and student outcomes.



